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IMTPEJNCIIOBUE

YuebHoe mocooue «Anrmuiickuii ans nexaroros» (English for Teachers) an-
pPECOBaHO, B MEPBYIO O4Yepeb, CTY/IEHTAM U aClIUPaHTaM MEeAarorn4ecKux Creru-
aJIbHOCTEH BBICHINX Y4€OHBIX 3aBE/ICHUM, COUCKATENSM, TOTOBSIIUMCS K CIaye K-
3aMeHa KaHJIUJATCKOr0 MUHUMYMa M0 aHTJIMHCKOMY SI3bIKY, CTyJIeHTaM (akyjbTe-
TOB MHOCTPAHHBIX S3BIKOB, @ TAK)KE€ BCEM TE€M, KTO >KENAaeT MOBBICUTH CBOHM ypo-
BEHb BJIAJICHUS aHTJIMHUCKUM SI3BIKOM, IOOMTHCS MPABUIILHOTO MOHUMAHUSI OPUTH-
HaJIBHOTO TEKCTA, YCOBEPIICHCTBOBATH HABBIKM YCTHOM M MUCHMEHHOM peuH U Iie-
peBoja.

B cootBercTBUM C TpeOOBaHUAMH TOCYAAPCTBEHHBIX Iporpamm Poccum mo
npo(hecCHOHANBPHOM MOATOTOBKE CTYJIEHTOB-TIEAAroroB BBICHINX CHEIHAIBbHBIX
y4eOHbIX 3aBe/IeHUN (HE3aBUCUMO OT UX OCHOBHOrO Mpo¢us: MpernojaBaTesien
XUMUH, (PU3UKH, OMOJIOTHHM, MAaTEMATUKH, JINTEPATYPhl U T.1.) aBTOPHI y4eOHOTO
nocoOus CTaBAT mepes] coOOM 1eNb pa3BUTHS y 00y4aeMbIX HABBIKOB U yMEHHM
CaMOCTOSITEJIbHO YUTaTh OPUTHHAIBHYIO JTUTEPATYPY, CBA3AHHYIO C OpraHu3anuen
U (QYHKIIMOHUpOBaHHEM oOpa3oBaTelbHbIX cucTeM BemukoOpurtanuu u CIHIA, ¢
NEeAarornYecko JIeATENIbHOCTHIO AHTJIOTOBOPAILIMX IpernoaBaTesield, U3BJIEKATh
U3 3TUX TEKCTOB HEOOXOAMMYIO MH(pOpPMALIMIO B TIpeaesax npopaboTaHHON Tema-
TUKH, JIaTh COOOIICHHSI Ha 33JaHHYIO TEMY, UCTIOJIb3Ysl KaK 00IIeynoTpeOuTeh-
HYIO JICKCUKY, TaK U CIELUUAJIbHYI0 NeAaroruueckyro TepMHUHOJIOTHIO.

Becw TekcroBoi maTepuan mocodusi oToOpaH U3 OpUTHHAIBLHON Mpodeccuo-
HAJIbHO-OPUEHTUPOBAHHON AHTJIMWCKON M aMEPUKAHCKOW JIMTEPATYPBl U MPECCHI,
KPOME TOTO HCIOJB30BaJINCh O(HIIMATbHBIE TOKYMEHTHI M TICYaTHBIC W3AaHUSA
pa3nTUYHBIX yueOHBIX 3aBeneHnit Bennkoopurannu u CIIIA.

[Ipennaraemoe yuebHoe nmocobue paccuntano Ha 120 — 160 yacoB ayauTop-
HOU paboTHI U, COOTBETCTBEHHO, 60 — 80 YacoB caMOCTOSTEILHOM pabOTHI.

CTpyKTypHO TIOCOOME COCTOUT W3 CIEAYIONINX &8 TEMaTHYECKUX DPa3eiioB

(Units):



Cucrema mkoapHOT0 oopaszoBanus Auriauu (English School System);
YcraB anrnwmiickoit cpenneit mkoisl (An English School Staff Handbook);
Oo6pazosanue B CIIIA (Education in the USA);

XKusznp amepukanckoit mkousl (Inner Life of an American School);
Awnrnuiickue yauepeutetsl (English Universities);

Awmepukanckue yauepcuteTsl (Universities of the USA);

WneanpHbril npenogasatens (The Teacher);

© N o g k~ w e

MeTtosl padoTsl ¢ yuamumucs (The Teacher’s Methods).

HeGonpmioit TeMatnyeckuii CI0Baph B Hadajie KakIO0TO pasiesia mpenosiara-
€T yri1yOJIEHHOE M3yUYEeHHE HEKOTOPHIX CHEHUATBHBIX TEPMUHOB I€1arOrMUYe€CKOTO
npoduiis B Mpolecce UHAUBUAYATbHOM CaMOCTOSITeNIbHOM paboThl. Takum 00pa-
30M CHAMAETCS Psifi TPYAHOCTEN, CBS3AHHBIX C TEPMUHOJIOTHYECKON JICKCUKOU U €€
NEepPeBOIOM. DTH CIOBapH BKIIOYAIOT B ce€0sl HEKOTOPBIE JEKCUYECKHE €AMHUIIBI,
KOTOpPbIE MOTYT OKa3aThCs MOJIE3HBIMU B JalbHEHIIEM NpH OOCYXJICHUH JTaHHOU
TEMBL.

Kaxnp1ii u3 pa3aenos, B CBOIO 04epeb, BKIIOYAET OT 4 110 6 riaB. OCHOBHBIM
MaTepHaIOM ISl ayAUTOPHOMN | MOCIEAYIONMEH CaMOCTOSITEIbHON PabOThI B Kax-
JI0M ri1aBe siBIsieTcs: 0a30BbIi TEKCT, COMPOBOXKIAEMBbII PAIOM 3aJaHUN U yIIpax-
HEHHM, aKTUBU3UPYIOUIUX Pa3JIMYHBIE BUIbl PEUYEBOM NEATEIBHOCTH, IPU 3TOM,
OCHOBHOE BHUMAaHUE yJIEJICHO MEPEBOTY.

B xomMmenTapun k 6azoBomy Tekcty (NOtes) , B OCHOBHOM, BBIHECEHBI BOIIPO-
Chl, CBSI3aHHBIE C TPYJHOCTAMHU MEPEBOAA.

Y4uuThiBas, 4YTO CTYJAEHTHI 4acTO HE OOpaIiaroT JTOCTATOYHOTO BHUMAaHUS HA
MPOU3HOIIEHNUE TE€X WA WHBIX CJIOB, HE BXOJAIIMX B UX aKTUBHBIM 3amac, aBTOPbI
cow HeoOxoauMbiM BBecTH yrnpaxHenue «Read the following words from the
text», BKIIIOYMB B HETO CJIOBA, IPOU3HOLIEHUE KOTOPBIX MOYET BBI3BATh OIpEE-
JICHHBIE CJIOKHOCTH.

Yupaxuenus “Paraphrase the following sentences and word-groups from the

text” rmaBHBIM 00pa3oM MpecienyroT Ieib NPOBEPKM MOHUMAHUS MBICIH, BbIpa-



JKEHHOU ABTOPOM B JJAHHOM IPCAJIOKCHUN WUJIM OTPBIBKEC TCKCTA, U YMCHUA IICPC-
AaTh €€ NHBIMH A3bIKOBBIMH CPCACTBAMMU.

Yupaxuenus “Answer the following questions”, “Explain and expand on the
following” mpuy4aror cTyseHTa BAYMYHUBO YUTATh TEKCT M CHOCOOCTBYIOT pa3BU-
THUIO HaBBIKOB YCTHOM peud. Ilepes cTyaeHTOM cTaBUTCS 3a/1ada «pacir@poBaTh
JaHHOC IMPCIIOKECHUE UIIKW OTPBIBOK, KOI'Ia OH OOJDKCH AaTh 0oJiee MOJHOE U pac-
MIMPEHHOE 00BICHEHUE.

Yopaxuenuss tuna “Translate the following into Russian” umerot cBoeii 1ie-
JbI0 3a0CTPUTH BHUMAHHME CTYJEHTa Ha TPYAHOCTSIX IMEpeBoja M Mmoadopa auek-
BATHBIX Bpra)KeHI/Iﬁ Inpyn 1nepeaaduc I1aHHOIro NpCal0KCHUA HUJIM OTPBIBKA HA PYyC-
CKHH SI3BIK. JOTH YHOPpaAXXHCHUA MOXXHO HCIIOJIB30BATh KaK IIpH pa36ope TEKCTAa Ha
IICPBBIX 3aHATUAX, TAK U IIPU 3aKPCINICHUU U ITIOBTOPCHUHU JICKCUYICCKOI'O MaTCpHra-
JiIa TEKCTaA.

Yupaxuenus tuma “Paraphrase the following using words and word combina-
tions from the text”, “Find synonymous expressions for the following”, “Use the
words and word combinations in sentences of your own”, “Give nouns that would
go with the following adjectives” paccunTaHbl Ha aKTHBHU3AIUIO U 3aKPEIUICHUE
J'IGKCI/IKO-q)paSCOJIOFI/I‘ICCKOFO Marcpuaia.

Yupaxuenus turna “Give English (Russian) equivalents for the following”,
“Suggest the Russian (English) for the following”, “Find a way of expressing the
following in English (Russian)” crmocoOCTBYIOT 3aKpeIICHUIO TOJE3HBIX U YIIO-
TPEOUTENLHBIX CJIOB M CIIOBOCOYETAHUH, BRIPAOATHIBAIOT y CTY/ICHTa OBICTPYIO pe-
AKIMIO M1 YMEHHME HAWTHU HYXKHBIN DKBUBAJICHT IIPU NEPEBOAE C PYCCKOTO sI3bIKA Ha
AHTJIMACKUN 1 HA00OPOT.

ITocae TOr'0, Kak MaTcpural TCKCTa B OCHOBHOM OTpa6OTaH MOJXHO IICPEXOANUTDH
K YIIPa)XHCHUSAM, HAIIPABJICHHBIM Ha YMCHUC CTPYKTYPHUPOBATH TCKCT — COCTABUTDH
IUIaH, JaTh 3aroJioBKU M moja3aroyioBku u T.11. ( “Choose the key sentences which
could contain the main idea of the paragraph”, “Make up the plan of the text”, “Put
questions to the text”, “Write the outline of the text”, “Give the précis of the
story™).



Psan ynpaxueHuil npeanonaraet ooCyXJIeHne TEMbI U MpeiaracT Takue 3a-
JaHUs KaKk TOJrOTOBKA JOKJIaJa WM COOOIICHUS MO TEME M PACCUYUTAHBI Ha TO,
4YTOOBI 1aTh CTYAEHTY BO3MOXXHOCTH 00Jiee IIMPOKO MCIOJb30BaTh HAKOIUICHHBIN
um nekcuueckuii matepuan (“Retell the text using the material of the notes”,
“Speak on the following topics”, “Discuss with you group-mates the following
problems and questions”). Jlast 3Toro peKoMeHIyeTCs HCIOJIb30BaTh TEMbI KaK
HEMOCPEACTBEHHO CBSI3aHHBIE C TEKCTOM, TaK U HOCsIIKE OoJee 00Imuil XapakTep u
paccuMTaHHbIE Ha CaMOCTOSATENbHYIO TBOPYECKYIO pabOTy CTyAEHTa C MpUBJeYe-
HUEM JIPYTHX UCTOYHUKOB HA AHTJIMICKOM U PYCCKOM SI3bIKaX.

Kaxnprit u3 36 pazmenoB mocoOusi BKIIIOYAET B ce0sl TakKe yMpaKHEHUE Ha
YTeHHE, MEePEeBOJl, aHaIM3 U OOCYXJEHUE elle OJHOro MnpodhecCuoHaTbHO-
OPHUEHTHPOBAHHOI'O TEKCTA. DTH TEKCThI TaKKE€ IMPEANOJAratoT pa3jiudHble 3a/1a-
HUS Ha UX pedepupoBaHue, YCTHOE U MUCbMEHHOE H3JI0KEHHE.

3aBepHIarOT KaXIblil pa3es JONOJHUATENIbHBIC YIIPAXKHEHUS U 3a1aHUs, HETIO-
CPEICTBEHHO HE CBs3aHHBIE C paccMmaTpuBaemoii Ttemarukor (Additional
Exercises), ocHOBHas Iiejb KOTOPBIX - PacUIMpPEHHE CIIOBAPHOTO 3amaca oOlie-
yIOTPEOUTENHHON JICKCUKH CiyInaTenei. Ha Hamn B3ruisii, MOJE3HBIMU SIBIISTIOTCS
YOPa)KHEHUsS] HA MHOTO3HAYHOCTh CJIOB, HA CIIOBOOOpa30BaHKE, Ha COTIOCTABIICHUE
3HAQYEHUH CJIOB, UMEIOIIUX MTPUMEPHO OJWHAKOBOE 3BYYaHUE KaK B AHIJIMHCKOM,
TaK U B PYCCKOM SI3bIKax, Ha yIMOTpeOIeHNEe MPEIJIOTOB M apTUKIICH U P APYTUX
MOMEHTOB, BCEr/Ja MPEACTABISIOMINX ONPEACICHHBIE TPYAHOCTH IJISI CTYJICHTOB,
V3YYAIOIINX AHTJIMUCKUU A3BIK.

[Tocobue BKIIIOYAET JEKCUKO-TpaMMaTHUeCKHE TecThl (00liee KOJIMUEeCTBO —
20), KOTOpbIE MOTYT ITOMOYb MPEIOABATEIIO0 BBIIBUTH MPOOEIbI B OOIIEI3bIKOBOM
MOJIFOTOBKE CTYJIEHTOB U OPraHU30BATh JTOMOJIHUTEIbHYIO pabOTy IO YCTPAHEHUIO
ATUX HEJOCTATKOB.

ABTOpBI HAACIOTCSA, YTO CTPAHOBEAYECKHM OPUEHTHUPOBAHHOE COJIEpP KAHHE
y4eOHOTrO MaTepHuayia 3auHTEPECyeT BCeX, KTO KeJiall Obl TO3HAKOMHTHCS C JKU3-

HBIO 00pa3oBaTeNbHBIX yupexaenuil BemukoOputanuu u CILIA



Unit 1.

ENGLISH SCHOOL SYSTEM

The Story of English Schools (1)
The Story of English Schools (2)
Educational Reforms in the 1980s.

Modern State Schools.

Independent Schools (1)
Independent Schools (2)

Vocabulary

Academic education
Advanced level examinations
comprehensive school
comprehensive system of
education

campus

county school

elementary school

eleven-plus (11+) examination
Eton College

fee-paying

full-time education

further education

General Certificate of
Secondary Education (GCSE)
grant

higher technological study
intellectual training

BhICIIICe 00pa30BaHUE YHUBEPCUTETCKOTO TUIIA
BBIMTYCKHBIE SK3aMEHBI Ha MOBBIIIEHHOM YPOBHE
00beIMHEHHAS IITKOIA

mUpoKas (BceoObeMITIONas) cucteMa oOpa3oBaHus

TEPPUTOPHUS YHUBEPCUTETA, KOJIIEKA, IIIKOJIBI
LIKOJIa B OKPYTe

ob1eoOpa3oBarensHas mKona (st aerei ot 5 o 14 ner;

cymecTBoBasa a0 1944 r.)

OK3aMCH, C,HaBaeMbIﬂ B OJJMHHaAAaTh C JIMIITHUM JICT

onHa U3 9 crapelInX MPEeCTHKHBIX MYKCKUX MPUBUIIETHPOBAHHBIX CPEIHUX
IKOJ1; ocHOBaHa B 1440 r.

IJIaTHBIN

o0ydeHHe B TEUCHHE TTOJIHOTO JTHA

JanbHeinee obpazoBaHue

arrectaTr 00 OKOHYAHWH ITOJTHOM CPEaHEH MIKOIIBI

CTUIICHAUSA (O6BI‘IHO Ha3dHa4YaeMasl MECTHbBIMU OpraHaMU O6paSOBaHI/Iﬂ)
BBICIICC TCXHUYCCKOC 06pa30BaHHe
HMHTCJIJICKTYaJIbHasd MOArOTOBKa

local education authorities (LEA) mectHbIe opraibl 06pa3oBaHusI

nursery education

ordinary level examinations
primary education

public school

secondary education
Secretary of State for
Education and Science

to sit for an examinations
sixth form

Intelligence quotient (1Q)
intelligence test

testee

(to) dismiss school
distinguished record of
success

JIOIIKOJIbHOE 00yueHue

BBIITYCKHBIE 9K3aMEHBI Ha OOBIYHOM YPOBHE

HavyaJbHOE 00pa3oBaHKe

CpeIHsIs IKOJIS 3aKPhITOTO THIIA, HE 3aBUCSIIAS OT MECTHBIX
OpraHoB 00pa30BaHus, U AeTel U3 BBICIINX CIIOEB 00IecTBa
cpenHee oOpa3oBaHHe

MUHHCTpP 00pa30BaHUs

CIaBaTh 3K3aMCHBI

6-i1 kimacc (mocneqHui Kiace 00IIEAOCTYTHOMN IKOJIBI, B KOTOPOM
yuamuecs: 16-18 neT roToBATCS K BHITYCKHBIM YK3aME€HaM Ha TOBBIIIIEHHOM
YpOBHE)

KO3 PHUIUEHT YMCTBECHHOMN 0apEHHOCTH

TECT Ha ONpe/IeJIEHHE YMCTBEHHOU OAapEHHOCTH

HCIBITYEMbII

3aKpBIBATHCS Ha KAHUKYJIBI; OTIYCTHTD TIOCIIE 3aHATHHA

Tabemb ¢ OTIHINEM



(to) double up

extended courses

arts and crafts
Department of Education
Deputy Head

to devise a syllabus

to draft syllabuses
educational officials
general science

head boy (girl)

School Board

science

staff meeting

standard of achievement

COBMeMIaTh (TipernonaBath 2 MpeaMeTa)

3aHATHUS 110 PACIIUPEHHON IpOrpamMMe

[IPUKIIaJHOE UCKYCCTBO, peMEciia

OTJeT HAPOJHOTO 00Pa30BaAHUS

3aMEeCTHTENb JUPEKTOpa (3aBeAyIoMmui yaeOHOH YacThIo)

COCTABIIATH YUE€OHBIH IUTaH (10 OAHOMY TIPEAMETY)

COCTaBJISITh ITPOEKTHI yYEOHBIX IJIAHOB

pabOTHHUKHM OT/EIOB HAPOHOTO 00Pa30BaAHUS

9JIEMEHTAPHBINA Kypc OOILEro eCTeCTBO3HAHUS
(BKITIOUAIOIIMI (DU3MKY, XUMHUIO U OHOJIOTHIO)

yueHUK (y4eHUIIa), CTOAIIUI BO IJIaBe BCeW yUEHUYECKOW OpraHu3aIlii
LIKOJIbHBIN COBET

€CTECTBEHHBIEC HAYKH

MeIarOru4ecKuil COBET

YPOBEHb 3HAaHUH



The Story of English Schools (1)

The first English schools were founded by the Church in the sixth century, to train
boys for the priesthood, and the Church was to retain a virtual monopoly of education
for many centuries. During the Middle Ages most of the schools that existed were
attached to cathedrals, monasteries or collegiate churches, though they were
sometimes supplemented by establishments founded and endowed by rich burgesses
for the education of their sons. The state played virtually no part in education.
Although individual monarchs could follow the example of Alfred the Great and
establish particular institutions, as Henry VI did in the case of Eton, the state accepted
no responsibility for either organising or financing any educational system. During
Tudor times a number of schools were established; Edward VI founded some dozen
schools, still known as King Edward VI Grammar Schools, while a number of others
opened their doors in Elizabeth I’s reign.

Education was the prerogative of the rich. Although scholarships existed for ‘poor and
needy’ boys who showed an aptitude for learning, there were not nearly enough of
them to provide places for all those having this qualification. If a child did not attend
school he might pick up the rudiments of reading and writing from a parent, relative
or neighbour, but in many cases people were illiterate for life. A number of the giants
of the Industrial Revolution had received little or no formal education; James
Brindley, the great canal engineer, taught himself to write in order to be able to keep
his notebooks up to date, while the older Stephenson, of ‘Rocket” fame, was illiterate
to manhood.

During the late eighteenth century a considerable number of ‘industrial schools’ and
‘Sunday schools’ were established by industrialists and philanthropists. These
institutions were intended to provide a basic education for the working class, or at
least what their founders considered to be a basic education. The men who set up
these schools were not particularly concerned about training future Brindleys and
Stephensons to read plans and technical works; they were more anxious to ensure that
their workers could read the Bible. Thus the main emphasis was to provide a man or
child with enough reading knowledge to stumble through the scriptures, while
arithmetic, writing and other potentially dangerous subjects were practically ignored.
One of the great problems of these early schools was a shortage of trained teachers,
for frequently parents as well as children crowded into the classrooms.

At the beginning of the nineteenth century such elementary schools as existed were
financed either by private individuals or the churches. Local authorities were
empowered to make grants towards education from the rates if they saw fit to do so,
but by no means all of them did. The Church of England no longer had the monopoly
of education it had enjoyed in earlier times, and frequently found itself in conflict
with non-conformists over which church should have the right to provide education in
a particular area. At times the issue became so heated, and the opponents so involved



in questions of principle, that the children were completely forgotten and remained
uneducated.

Notes

to be founded = 6bITh OCHOBaHHBIM, YUPEKICHHBIM

to train for = roroBuTh (K YeMy-1100), 00y4aTh

to retain a monopoly = coxpaHsATh MOHOIIOJIHIO

to be supplemented = ObITH 1OMOIHEHHBIM

to be endowed = ObITh OOecIeYeHHBIM (TIOCTOSIHHBIM) JIOXOJIOM, CYIIECTBOBAaTh Ha
OIaroTBOPHUTENBbHBIE CPEACTBA (ITOCTYMAIONIIME OT IOXKEPTBOBAHWM, 3aBElIaHUN H
T.IL.)

to play no part = He urpatb posu

to follow the example of = cnenoBath mpumepy

to show an aptitude for = nposBIATH CKIIOHHOCTb K Y-J1.

to provide places for = npegocrapiaTh MecTa

to pick up the rudiments of = 30.0B1aneBaTh OCHOBAMH Y-JI.

to receive little education = mony4aTth HEIOCTATOYHOE OOpa30BaHKE

to keep his notebooks up to date = BecTu peryssipHbIe 3arucH

to be established = 65ITE cO3HaHHBIM, OCHOBAaHHBIM

to set up schools = ocHOBBIBATH IIKOJIBI

to provide a man with enough knowledge = nate 4YenoBeky q0CTaTOUHO 3HAHHIMA

to be financed by = ¢mHaHCHpOBaTHCS KEM-II.

to enjoy the monopoly = o6nagaTs MOHOIIONIHEH

Exercises

1. Read the following words from the text:

virtual, monastery, endowed, particular, educational, establish, prerogative,
scholarship, qualification, rudiments, relative, illiterate, considerable, basic, anxious,
arithmetic, subject, individual, frequently, potentially.

2. Make up a list of special educational terminology from this text. Translate these
terms into Russian, then translate them back into English from memory.

3. Paraphrase the following phrases from the text:
a) The state played virtually no part in education;
b) The Church was to retain a virtual monopoly of education;
c) ...”poor and needy” boys who showed an aptitude for learning;
d) The men who set up these schools...;
e) ... to stumble through the scriptures;



f) The Church of England no longer had the monopoly of education

4. Look through the text paragraphs and choose the key sentences which would
convey the main idea of each of them.

5. Make up the plan of the text.
6. Make up a short description of the first schools in Britain.

7. Put as many questions to the text as you possibly can and let other students answer
them.

8. Retell the text using the material of the notes.

9. Answer the following questions

When were the first English schools founded?

Where could one find most of schools during the Middle Ages?

Did the state play any part in education?

What do you know about Alfred the Great?

What is Eton? Do you know any other names of similar institutions?

What is meant by “Tudor times’?

When did the Industrial Revolution take place in England?

Why were there so many canals built in England during the Industrial Revolution?
Explain ‘an industrial school’ and ‘a Sunday school’.

What is known to you about Stephenson?

Explain the meaning of the word “scriptures’.

What was the main problem of those early schools?

Who financed education at the beginning of the 19" century?

Who were ‘non-conformists’? Find other words with the same prefix.

Explain the word ‘manhood’. What other words with the same suffix do you know?

10. Find facts about the first schools that appeared in Russia and prepare a short
report on them.

11. Speak on the following topic:
The role of Church in educating people

12. Discuss with your group-mates the following problems:



a) “Education is the prerogative of the rich”.
b) “Elementary education as we see it”

13. Read the text “The First Few Days in School,” translate it in written form.

THE FIRST FEW DAYS IN SCHOOL
Get to know your Head of Department well. Through him or her you will
get to know the Department. Remember too that the HoD needs to get to know you
and your interests so that you can best be deployed in your job.
In the first day or two of term you may well find that the HoD is almost totally
engaged in administrative matters.
Make a point of getting to know other colleagues in the Department. If the HoD is
engaged elsewhere perhaps other colleagues will help you to sort out answers to the
following details you need to know about. You will find it helpful to keep a
notebook to jot down the many things you will be told.
a) Marking: is there a departmental policy?
Syllabus: have you been given a copy?
Departmental Stock - textbooks, visual aids, tapes, work sheets,
projectors, OHP slides, tape recorders, radios, TV, cassette players, duplicating
facilities, where are they?
Departmental systems — central records of pupil progress, materials
in central pool, recording loans, reporting breakages — very important, paying for
lost textbooks.
School language policy — who does which language — what selection procedure is
used?
Examinations: obtain syllabuses and past papers if you are to have an examination
form. How are pupils selected for particular examinations? Is there anyone in
the department with public examination marking experience?
Overseas links — correspondence, visits and exchanges. Who is responsible and
how are these things organised?
(h) Out of school activities — language clubs, foreign films, meetings with parents.
Who organises these?
(i) Role of the language adviser—is there one?
(1) Which member of the school staff (if any) will have particular responsibility
for you as a probationer teacher?
(k) Does the school have any contact with the activities of the local branch of the
MLA?
In the classroom don’t be too ready to prove how friendly you are. Seek to establish
a reputation for solid work, energy, activity and encouragement. The personal
relationships will develop out of this. Remember that it is much easier to move
from a firm position to a relaxed one than vice-versa.



Discuss your lessons and lesson plans with colleagues. Try out advice given on
particular ways of teaching a topic.

If possible meet the member of staff who taught your class last year. Ask if there is
anything you should know about any pupils.

Listen to conversation in the staffroom about pupils. You will learn much about
their backgrounds, home conditions, school history etc.

Make sure you know all about school routine. If in doubt ask colleagues. Avoid
having to ask pupils. They will think you really green if you don’t know what time
lessons end, what to do about late comers, when to set homework etc.

Make sure you learn the geography of the school quickly. Have a walk round
during an early lunch break. Some present day campuses, particularly those on
split sites, can be extremely confusing to a newcomer.

Be sure you know where your “base” is. Are you in the right staffroom
or is it reserved for non-smokers, quiet work etc?

Inspect the school library. What system of loans is there? Who is in charge? Is it
possible to borrow reference books for use in class? Is there a photocopier for staff
use? Are you aware of all the copyright rules?

To which technician must you go if you need a particular programme to
be recorded for class use?

Look at the Staff Notice Boards carefully. What information is available about
courses, dates of terms and half terms, sickness regulations? Check where the
Substitution List always appears. Is your name on it? Get into the habit of checking
twice a day.

To an outsider a school can appear to be a very closed community and some faults
in organisation may hit you in the eye immediately. You could be right. Maybe the
Department you have come into does need a bright go-ahead young teacher to sort
out many problems. But you could be very wrong and only when you have taught
in that school in that environment with that particular intake of socially
disadvantaged children can you really be in a position to pass an opinion. If in the
first few days you feel tempted to tell Head of Department and Deputy Head
just where they are going wrong bite your tongue and eventually begin to ask why
things are done this way and not that way. By then you may have gathered what
the reason is. And you do need friends in your early days.

13A. Put as many “Why’’- questions to the text of Exercise 13, and ask your group-
mates to answer them
(e.g. Why should one listen to conversation in the staff room about pupils?)

13B. What do you usually find on the Staff Notice Boards?
What do you understand by ““overseas links”?
What is meant by ““vice-versa”? Do you know other Latin phrases used in
modern English?



13C. Describe your first day in school: a) as a pupil of any form,
b) as a probation teacher.

14. Make up a story ““How to become a successful teacher” using the words and
expressions from this lesson.
Additional Exercises

1. Translate the words in the box into Russian:

questionnaire, contemporary, skilful, humorous, prejudiced, rhythm, liaison,
apologetic, surveillance, honourable, conscience, definite, tragedy, environment,
naive, intervention, accompaniment, scene, character, optimistic, privilege,
perseverance, disintegrate, psychology, correspondence, argument, occurred,
soliloquy, intellectual, acquaintance, interpretation, acknowledge

2. Find the words in the box that mean:

take notice of

shatter, break up

part of an act in a play

quarrel

happened

biased

enlightened or learned person

beat

special favour

pervading conditions

list of questions designed to elicit
certain information

supporting act

communication by letters

agreement

superficial knowledge of person
or thing

connection or co-operation
between two parties study of mental processes

innocent

dexterous

moral sense of right and wrong

opposite of pessimistic

sad event; calamity

mental or moral qualities




belonging to the same time

comic

watch

speech revealing a character’s thoughts

when he thinks he’s alone on stage

worthy of praise, esteem

subjective explanation

regretful

act of breaking into an argument or
affair

steadfast pursuit of an aim

3. Use the appropriate forms of words to complete these phrases:

... on viewing habits . .. anecdote
a...answer ... hature

... beat of the tomtoms ... with our solicitor
... student ... tone of voice

... by satellite .. . between the two groups
... classes in society ... literature

... in the argument ... with the problem

... the receipt of ... with the difficult task
... moment ... wrought
meteor... on impact Macbeth’s . ..

... Stimulating ... pollution

... of the poem ... believed

a strong-willed . . .

4. The expression ““a fair-haired girl” means that the girl has fair hair. In the
same way we might say “a red-headed man’ meaning one who has red hair. We
take the noun, e.g. “hair’, and add ““-ed” to it, as if it were the past participle of a
verb.

Try to understand the meaning of following expressions, and use them in
sentences:

1. three-cornered. 7. two-faced.

2. two-sided. 8. good-natured.
3. paper-backed. 9. middle-sized.
4. many-colored. 10. thin-skinned.
5. cloth-covered. 11. heavy-handed.

5. Look at the order of words here:
You almost missed the bus
I nearly burnt my finger



The family always stays in bed on Sunday morning
She just asked him the time

We often go for a walk

My car sometimes goes very badly

That boy hardly understands one word you say
I scarcely know the answer

Gentlemen usually take their hats off indoor

We generally meet her in the grocer’s shop
The girl really believes it is true

I never said that!

Grandpa seldom leaves the house

He hardly ever goes to the cinema

Those men probably work at the factory

She certainly went out last night

You have almost missed the bus

| am nearly ready

The family can always stay in bed

She is just asking him the time

We don’t often go for a walk

There is sometimes a good programme on the radio
That boy has hardly understood a word

| am scarcely ready to tell you the answer

Do gentlemen usually keep their hats on indoors?

Do you generally meet her at the grocer’s

Does she really believe it is true?

Have you never heard that song

Grandpa has seldom spoken about it

He has hardly ever been to the cinema

Those men are probably factory-workers

The weather was  certainly very bad

These adverbs usually come between the subject and the simple verb.
Make up your own sentences with these adverbs.

Test 1

Give the gender of house, child, cow, sir.

Change all singulars into plurals:- | heard the echo in the cave.
Write the following correctly:- She had (gone, went) for a walk.
Write the following correctly:- He is as heavy as (me, I).

Write the following correctly:- She was the (older, oldest) of the two sisters.

Pick out the adverb in the following:- He came early to get a good seat.

Put the correct preposition in the blank space:- The boy lived ............ a farm.
Join the following sentences together without using ‘and’, ‘but’ or ‘so’. He works



hard at his lessons. He wishes to succeed.

Pick out the subject in the following sentence:- The soldier was wounded by the
sniper.

Write the following correctly:- Both you and I (have, has) heard the story.

Write the following correctly inserting apostrophe:- The mens work was very hard.
Write the following correctly:- | think that chelsea will win the cup.

Put into direct speech:- John said that he was going home.

Complete the following:- as cool asa ............. assoftas .................

Give the opposite of the following:- success, visible, praise, trans parent

Give words similar in meaning to:- comprehend, empty, acute, lofty.

Give words which sound the same as:- allowed, grown, him, loan.

Form nouns from:- accurate, cautious, clean, equal.

Give one name for the following:- salmon, plaice, cod, flounder.

Put in order of size, smallest first:- pound, stone, ounce, hundredweight, ton.
Complete the following:-a ................ of directors.

Complete the following:- Day is to week as ................ IS to year.

Write in full:- P.C., C.O.D., N.S.P.C.C.

Give the meaning of:- ‘under a cloud’.



The Story of English Schools (2)

From the 1870s it became the duty of local authorities to establish elementary
schools, at the expense of the local community, and to compel attendance of all
children up to the age of thirteen. By 1900 almost total attendance had been
achieved. Each local authority, with its locally elected councillors, was responsible
for the curriculum. Although a general consensus developed concerning the major
part of the school curriculum, a strong feeling of local control continued and
interference by central government was resented. A number of secondary schools
were also established by local authorities, modelled on the public schools.

The 1944 Education Act introduced free compulsory secondary education. Almost
all children attended one of two kinds of secondary school. The decision was made
on the results obtained in the ‘11 plus’ examination, taken on leaving primary
school. About three quarters of pupils went to ‘secondary modern’ schools where
pupils were expected to obtain sufficient education for manual, skilled and clerical
employment, but the academic expectations were modest. The remaining quarter,
however, went to grammar schools. Some of these were old foundations which
now received a direct grant from central government, but the majority were funded
through the local authority. Grammar school pupils were expected to go on to
university or some other form of higher education. A large number of the grammar
or ‘high’ schools were single sex. In addition there were, and continue to be, a
number of voluntary state-supported primary and secondary schools, most of them
under the management of the Church of England or the Roman Catholic Church,
which usually own the school buildings.

By the 1960s there was increasing criticism of this streaming of ability,
particularly by the political left. It was recognised that many children performed
inconsistently, and that those who failed the 11 plus examination might well
develop academically later, but through the secondary modern system were denied
this opportunity. It seemed a great waste of human potential. In fact, a government
report in 1968 produced evidence that an expectation of failure became
increasingly fulfilled: secondary modem children aged fourteen were found to be
doing significantly worse than they had been at the age of eight. The Labour
government’s solution was to introduce a new type of school, the comprehensive,
a combination of grammar and secondary modern under one roof, so that all the
children could be continually assessed and given appropriate teaching. Between
1965 and 1980 almost all the old grammar and secondary modern schools were
replaced, mainly by co-educational comprehensives. The measure caused much
argument for two reasons. Many local authorities did not wish to lose the excel-
lence of their grammar schools, and many resented the interference in education,
which was still considered a local responsibility. However, despite the pressure to
change school structures, each school, in consultation with the local authority,
remained in control of its curriculum. In practice the result of the reform was very
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